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Professional Appraisal Plan Student Growth Design Committee: 
 

 
 
 
After the enactment of Illinois PERA law in 2010, Bloomington Public School District 87 Appraisal Committee continued 
to review and assess the District 87 Professional Appraisal Plan, researched student growth systems used in a variety of 
school districts across the nation, considered the changes in Illinois law regarding the inclusion of student growth into 
the Appraisal Process, and consulted with the Consortium for Educational Change to incorporate the use of student 
growth measures into the the District 87 Professional Appraisal Plan. 

 
The committee was a combination of professionals representing all of District 87. The equal representation included 
members of the Bloomington Education Association and District 87 administration.  A special thank you is extended to 
those individuals that dedicated the time and efforts to this important work. 

 
 
 
 

Members of the District 87 Professional Plan Student Growth Design Commmittee: 
 

Rich Baldwin – Teacher, Bloomington High School; President, Bloomington Education Association 
Kathryn Gillespie - Teacher, Bloomington High School 

Dr. Herschel Hannah – Assistant Superintendent of Human Resources   
Danel Behrends-Harr – Principal, Sarah E. Raymond School of Early Education 

Cindy Helmers – Assistant Superintendent of Curriculum and Instruction 
Sonja Huddleston – Teacher, Sheridan Elementary School 

April Hicklin – Assistant Principal, Bloomington High School 
Christina Lammers – Principal, Irving Elementary School 

Josh Oberts – Teacher, Oakland Elementary School 
Julie Riley – Teacher, Bloomington Junior High School 

 

 

 

 

 

 
 
 
 
 
 
  

“Research has shown that the most important person in a student’s academic life is 

the classroom teacher.”          District 87 Superintendent Barry Reilly 
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Introduction 
In 2010, Illinois PERA law changed how both principals and teachers are evaluated, and now, appraisal plans for 
principals and teachers must include measures of student growth. Equal representation of administrators and teachers 
formed the Bloomington Public Schools District 87 Student Growth Design Committee and met throughout 2013-14 and 
2014-15 SY to make decisions and include student growth as a “significant factor” in teacher appraisals, in compliance 
with state law. The Bloomington Public Schools District 87 Student Growth Design Committee chose Student Learning 
Objectives, or SLOs, as the framework for these student growth measures.  
 
By using Student Learning Objectives (SLOs) in an accurate and meaningful way, teachers can implement strategies to 
allow the students to achieve their highest potential and maximize growth.  Using SLOs allows the teacher to monitor 
student progress throughout the year and adapt teaching methods accordingly.   
 
SLOs also connect to the District 87 Professional Appraisal Plan and Framework for Teaching, representing another 
aspect of teacher effectiveness.  Multiple measures of teachers’ practice, which include frequent observations using the 
District 87 Framework for Teaching, conferences, regular feedback, and student growth measures, provide a 
comprehensive picture of a teacher’s performance, and create meaningful dialogue and appraisals.  
 
The district will begin implementation of Student Learning Objectives (SLOs) in 2015-16.   

Introduction to Student Growth 
Teachers and Evaluators use Student Learning Objectives (SLOs) to set targets and measure the extent to which targets 
have been achieved.  SLOs are long-term goals for advancing student learning.  The Student Learning Objectives (SLOs) 
themselves do not measure student growth but rather outline a process in which growth can be measured through 
various tools. 
 
Student Growth is defined as a measurable change in a student’s or group of students’ knowledge or skills, as evidenced 
by two or more assessments between two or more points in time. 
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Summative Appraisal Rating 
 
In accordance with State requirements, student growth will represent approximately 30% of a teacher’s summative 
appraisal rating.  The other portion of the appraisal comes from the professional practice rating. Student growth ratings 
will be combined with the professional practice ratings to arrive at a summative appraisal rating.  At the end of the 
appraisal cycle, teachers will receive a summative appraisal rating of one of the following ratings: “Distinguished,” 
“Proficient,” “Needs Improvement,” or “Unsatisfactory.”  The table below illustrates how the summative appraisal rating 
will be determined. 
   

Teacher Professional Practice  
  

Unsatisfactory  Needs 
Improvement  

Proficient  Distinguished  

St
u

d
en

t 
G

ro
w

th
 Unsatisfactory Unsatisfactory Unsatisfactory  Needs 

Improvement 
Proficient * 

Needs 
Improvement  

Unsatisfactory  Needs 
Improvement  

Proficient Proficient 

Proficient  
 

Unsatisfactory Needs 
Improvement  

Proficient  Distinguished  

Distinguished  
 

Needs 
Improvement * 

Proficient  Distinguished  Distinguished  

 
*More evidence must be collected, and teachers and evaluators must meet before a summative rating is determined; 
the default ratings will stand unless additional evidence indicates a different rating. (See page 22) 
  

SLO Guidelines  
Each teacher needs to use at least two (2) assessments, according to state law.  Under this plan, every teacher will be 
required to write at least one (1) SLO for each assessment.   
 
The appraisal cycle differs for tenured teachers with Distinguished or Proficient ratings compared to non-tenured 
teachers and tenured teachers with Needs Improvement or Unsatisfactory ratings. Tenured teachers with Distinguished 
or Proficient ratings experience a two year appraisal cycle, while non-tenured teachers and tenured teachers with Needs 
Improvement or Unsatisfactory ratings experience a one year appraisal cycle.  
 
Tenured teachers with Distinguished or Proficient ratings must write at least two (2) SLOs over the two year cycle.  These 
teachers must write at least one (1) SLO in the IGP year, but they may write both SLOs in the IGP year. 
 
All non-tenured teachers and tenured teachers with Needs Improvement or Unsatisfactory ratings will write two (2) 
SLOs over the one year appraisal cycle.  

SLO Cycle 
SLOs involve a basic three step cycle:  

 
 

Submit and 
Approve  SLOs

Monitor & 
Revise SLOs

Score SLOs

The manner in which the SLO cycle fits into the 
appraisal process is different for different 
teachers.  This cycle depends on 1) the length of 
the appraisal cycle (e.g. two years for tenured 
teachers with “Distinguished” or “Proficient” 
ratings vs. one year for non-tenured teachers) 
and 2) the length of the courses/classes taught. 
There are three possible processes for teachers 
regarding the number of SLOs to develop and 
their associated timelines.  
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Timeframes for Distinguished/Proficient Tenured Teachers with Yearlong Classes 
 

 
This process is typical for elementary teachers whose student roster remains the same throughout the year.  These 
teachers must write at least two (2) SLOs over the two year cycle, and at least 1 SLO must be completed in the IGP year. 
(Both SLOs may be done in the IGP year.)  SLO 1 must use a different assessment than SLO 2.  

SLO Key Deadlines

 
Note: This is only for tenured teachers with yearlong courses. A course is considered yearlong if the student roster 
remains the same throughout the year. Otherwise, teachers will write semester-long or quarter-long SLOs.  

 

 

  

Process

• Teachers select assessments to be used to 
measure Student Growth

• Teachers submit Type III assessments for 
approval by end of the 2nd full week of school

• Evaluators approve assessments within 2 
weeks after submission deadline

• Teachers assess students by the first full week 
of October

• Teachers submit SLOs by second Friday of 
October

• Evaluators give feedback on SLO submission by 
the last Friday of October

• Revise and approve SLOs by first Friday in 
November

Form and Evidence

• Teachers administer assessments by the 
end of school year

• Teachers submit assessment scores to 
the evaluator by the last day of school

• Teachers and evaluators discuss SLO 
scores by September 15th of the next 
school year

Year 1 – August to June (IGP Year) Year 2 – August to March  (Summative Year) 

 

 

Submit and 
Approve SLOs

Monitor and 
Revise SLOs

Score SLOs

Submit 
and 

Approve 
SLOs

Monitor 
and 

Revise 
SLOs

Score 
SLOs
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Timeframes for Distinguished/Proficient Tenured Teachers with Semester or 

Quarter-long Courses/Classes 
 

Year 1 – August to December  Year 1 - January to June  Year 2 – August to Dec/March (optional) 

 
 

  

 
This process is typical for secondary tenured teachers whose student populations may change at the semester or 
quarter.  These teachers must write at least two (2) SLOs over the two year cycle, and at least one SLO must be 
completed in the IGP year. (Both SLOs may be done in the IGP year.)  SLO 1 must use a different assessment than SLO 2.  

SLO Key Deadlines – Fall Semester 

Key Deadlines - Spring Semester 

 

Process

•Teachers select assessments to be used to measure 
Student Growth

•Teachers submit Type III assessments for approval 
by end of the 2nd full week of school

•Evaluators approve Type III assessments within 2 
weeks after submission deadline

•Teachers assess students by the first full week of 
October

•Teachers submit SLOs by second Friday of October

•Evaluators give feedback on SLO submission by the 
last Friday of October

•Revise and approve SLOs by first Friday in 
November

Form and Evidence

•Teachers administer assessments by the end of 
January

•Teachers assess students using Type I during the 
regular testing windows

•Summative Year: Teachers submit SLO scores one 
week prior to the Summative conference

•IGP Year: Teachers submit assessment scores by 
the last day of the school year 

•Summative Conference occurs prior to first BOE 
meeting in March

Process

•Teachers select assessments to be used to measure 
Student Growth

•Teachers submit assessments by end of first full 
week in December

•Evaluators approve Type III assessments by end of 
1st week of the 2nd semester

•Teachers assess students by end of January

•Teachers submit SLOs by second Friday in February

•Evaluators give feedback on SLO submission by first 
Friday in March

•Revise and approve SLOs by second Friday in 
March

Form and Evidence

•Teachers administer assessments by the end of the 
2nd semester

•Teachers score assessments and submit SLO scores 
to the evaluator by the last day of the school year

•Teachers and evaluators discuss SLO scores by 
September 15th of the next year

Submit 
and 

Approve 
SLOs

Monitor 
and 

Revise 
SLOs

Score 
SLOs

Submit 
and 

Approve 
SLOs

Monitor 
and 

Revise 
SLOs

Score 
SLOs

Submit 
and 

Approve 
SLOs

Monitor 
and 

Revise 
SLOs

Score 
SLOs
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Timeframe for Tenured Teachers with “Needs Improvement” Rating and ALL Non-

Tenured Teachers 
 

Year 1 – August to December  (two SLOs) 

 

 
Teachers using this process will write a total of two (2) SLOs, all in the first semester of the year.  The summative 
appraisal rating uses data only from the first semester since summative performance appraisals must be submitted prior 
to the first BOE meeting in March.  (Exception: Teachers can assess students using Type I assessments during the regular 
testing window. i.e. NWEA MAP testing that occurs in January)  
 

SLO Key Deadlines 

Non-Tenured Teachers or Tenured Teachers with Needs Improvement Ratings

  

Process

•Teachers select assessments to be used to 
measure Student Growth

•Teachers submit Type III assessments for approval 
by end of the 2nd full week

•Evaluators approve assessments within 2 weeks 
after submission deadline

•Teachers assess students by the first full week of 
October

•Teachers submit SLOs by second Friday of October

•Evaluators give feedback on SLO submission by 
the last Friday of October

•Revise and approve SLOs by first Friday in 
November

Form and Evidence

•Teachers administer assessments by the end 
of January

•Teachers assess students using Type I 
assessment during the regular testing 
window

•Teachers score assessments and submit SLOs 
one week prior to the Summative Conference

•Summative Conference occurs by the first 
BOE meeting in March

Submit 
and 

Approve 
SLOs

Monitor 
and 

Revise 
SLOs

Score 
SLOs
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SLO Steps 

Step One: Submit and Approve SLOs 

 
Key Deadlines for Yearlong Courses and Fall Semester Courses  

• Teachers select assessments to be used to measure Student Growth 
• Teachers submit Type III assessments for approval by the second full week of school/semester 
• Evaluators approve assessments within two weeks after submission deadline 
• Teachers administer assessments by the first full week in October 
• Teachers submit SLOs by second Friday of October 
• Evaluators give feedback on SLO submission by the last Friday of October. 
• Revise and approve SLOs by first Friday in November 

 
Key Deadlines for Spring Semester Courses/Classes (or Quarter 3 Courses/Classes) 

• Teachers select assessments to be used to measure Student Growth 
• Teachers submit Type III assessments by end of the first full week of December  
• Evaluators approve assessments by end of first week of the second semester  
• Teachers administer assessments by end of January 
• Teachers submit SLOs by second Friday in February 
• Evaluators give feedback on SLO submission by the first Friday in March 
• Revise and approve SLOs by second Friday in March 

Step Two: Monitor and Revise SLOs 

 
Key Deadlines 

• Tenured teachers with Distinguished/Proficient ratings and yearlong courses may revise SLOs by first Friday in 
November 

• Evaluators approve revised SLOs by second Friday in November 
  

Step Three: Score SLOs 

 
Key Deadlines for the Fall Semester 

• Teachers administer assessments by the end of January 
• IGP Year: Teachers submit student data prior to the end of the school year 
• Summative Year: Teachers completing an optional third SLO will submit student growth data and score SLOs one 

week  prior to the Summative Conference  
• Summative Year: Teachers and evaluators meet to review summative appraisal  ratings in both professional 

practice and student growth during  the Summative Conference prior to first BOE meeting in March 
 
Key Deadlines for Yearlong or Spring Semester Courses/Classes (e.g. tenured teacher with Proficient or Distinguished 
ratings with yearlong courses/classes, Spring semester, or 3rd quarter courses) 

• Teachers administer assessments  by the end of the school year 
• Assessments are scored and submitted by the last day of the school year 
• Teachers and evaluators discuss SLO scores by September 15th of the next year 

 
Key Points on SLO Scoring 

• The Teacher scores the SLO using approved data and performance levels and determines student growth rating. 
• The Teacher submits the final SLO score(s) for evaluator review and approval. Teacher may request a meeting. 
• Any SLO score may be modified based upon additional information, dialogue, and mutual agreement between 

the Teacher and the Evaluator.  
• The Evaluator reviews the final SLO score(s) and may request a meeting.  

Notes:  
   Only tenured teachers with 
Distinguished or Proficient ratings 
with semester or quarter courses will 
have the opportunity to follow the 
spring semester deadlines.   
   Teachers with quarter-long courses 
will keep the same schedule as fall 
semester and spring semester 
courses, and they will use Quarter 1 
and Quarter 3 data.  

 

Note: Only tenured teachers with Distinguished/Proficient ratings AND 

yearlong courses will be able to revise. Teachers with semester or quarter long 

courses, non-tenured teachers, and tenured teachers with Needs Improvement 

or Unsatisfactory ratings cannot revise due to the shortened timeline 
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• If the Evaluator does not accept the final SLO score(s), the Teacher must rescore and resubmit the final SLO; if 
the score is still not accepted by the Evaluator, then the Evaluator submits a final score.  
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.   
  

Baseline Population Objective Rationale 
• Uses data analysis of allowable data 

to set growth targets 
• Is determined by data that is 

specific, measurable, relevant, and 
timely 

• Identifies strengths/challenges/ 
discrepancies, or Greatest Area of 
Need 

• Includes: designated pre-assessment 
data 

• May include: formative 
assessments, previous student 
grades, previous student 
achievement data, attendance data, 
teacher anecdotal, and student 
criteria (e.g. EL, special education 
status, socioeconomic status) 

 

 

• Includes all students enrolled by 
the end of the pre-test  window 

• Assumes 85% attendance 
• Allows for exceptions based 

upon evaluator approval 
• Must address all students in the 

course/class/period (for at least 
one SLO out of two) 

 

• Aligns with and addresses ILS, 
IELS, EL, or content-specific 
national standards and SIP goals 
(at least five standards) 

• Is appropriate for the grade-
level, content-area, and 
developmental level 

• Targets year-long, semester-
long, or quarter-long concepts, 
skills, and behaviors 

• Is  measurable and attainable 
 

 

• Aligns with ILS, IELS or content-
specific standards and SIP goals 

• Is based on classroom and 
district data 

• Addresses observable student 
needs (e.g. subgroups, SPED, EL 
etc.) 

• Provides focus for instruction 
and assessment 

 

What does the data show about 
students’ starting point? 

Who is included in this objective? What will students learn? Why was objective chosen? 

Baseline

Population 

Objective 

RationaleAssessment

Growth 
Target

Strategies 

Bloomington SLO Framework: 
The SLO Framework outlines the process of reviewing baseline data and understanding students’ starting 
points, identifying how to target students’ needs, setting growth targets, and developing a plan to help 
students meet their goals.  The framework is composed of seven categories, as outlined on the following 
page, and provides a roadmap for teachers and evaluators to ensure high quality SLOs are written and 
approved.  One Framework Form per SLO must be submitted.  All criteria must be met for the SLO to be 
approved.  Teachers are encouraged to collaboratively develop assessments, write objectives, and set 
growth targets. 
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Assessment Growth Target Strategies 
• Type I assessment can be used 
• Type II and III assessments: 
• Includes items representing at 

least 3 DOK levels/tasks 
• Includes no more than 50% of 

the assessment weight at the 
recall level 

• Is appropriate for the grade-
level, content-area, and 
developmental level 

• Uses objective scoring 
(includes scoring 
guides/rubrics) 

• Includes a minimum of 5 
course or subject and grade-
level standards (excluding any 
applicable performance-based 
assessment) 

• Includes 3-5 items  or tasks for 
each standard/skill to be 
assessed for content-area 
subjects 

•  Is clearly written, is free from 
bias, and does not cue the 
correct answer  

 

• Has a maximum of three 
categories/tiers 

• Allows, but does not require, 
two targets within an SLO 

• Focuses on learning targets 
(ILS, IELS EL, or Greatest Area 
of Need) 

• Specifies whether growth 
targets are expressed in 
percentages, whole numbers, 
or categories/tiers 

• Considers allowable baseline 
data 

• Uses any available tool 
provided by approved 
assessments  in conjunction 
with other data 

• Addresses a minimum 75% of 
students unless evaluator 
approves lower number 

• Allows for any student with 
outstanding achievement to 
maintain outstanding 
achievement 

• Identify the model of 
instruction or key strategies to 
be used 

• Align appropriately to learning 
content and skill level as 
measured by assessment data 
in the class/course 

• Are continually examined and 
adjusted to better meet 
student needs based upon 
gathered data and school-
based discussions of student 
progress 

• Align with the District 87 
Appraisal Plan 

How will student growth be 
measured? 

What are the expectations for student 
growth? 

What instructional methods will 
be used to accomplish this 
objective? 
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Assessment Requirements 
 Teachers are required to use at least two assessments, according to Illinois PERA law. Illinois PERA law has 
defined assessments according to three distinct Types: Type I, Type II, and Type III. See the graphic below: 
 

Type I  Type II  Type III  

An assessment that measures a 
certain group of students in the 
same manner with the same 
potential assessment items, is 
scored by a non-district entity, and 
is widely administered beyond 
Illinois  

An assessment developed or 
adopted and approved by the 
school district and used on a 
district-wide basis that is given by 
all teachers in a given grade or 
subject area  

An assessment that is rigorous, 
aligned with the course’s 
curriculum, and that the evaluator 
and teacher determine measures 
student learning  

Examples: Northwest Evaluation 
Association (NWEA) MAP tests, 
DIBELS, Discovery, Aimsweb, 
MIDE. 

Examples: Collaboratively 
developed common assessments, 
curriculum tests, benchmark 
assessments 

Examples: teacher-created 
assessments, assessments of 
student performance  

 
 
The Bloomington D87 Student Growth Design Committee has identified assessments for each category of teacher.  
Some assessments are required.  See the table below: 
 

Grade level  1st Assessment – SLO 1 2nd Assessment – SLO 2 

Pre-K  Type II - Basic Skills 
 
 

Type I, Type II OR Type III  

K  Type II - K Assessment Portfolio  Type I - DIBELS, Type II OR a Type III  

1st-5th Type I OR Type II Common Assessment  Type I, Type II OR Type III  

6-8th Type I - NWEA MAP Reading or Math OR 
Type II Common Assessment 

Type I, Type II OR Type III  

Core 9-12th (Math, 
Reading, Science, Social 
Studies, Language)  

Type I - NWEA MAP Reading or Math OR 
Type II Common Assessment 

Type I, Type II OR a Type III  

Non-Core K-12th (Art, 
Music, PE, Elem. Media 
Specialists, BACC,  etc.)  

Type I (NWEA MAP Reading or Math, 
Discovery Reading or Math) OR Type II 
Common Assessment 

Type II Common Assessment*** OR a Type 
III 

*** If a Type II is used on the first SLO, a different Type II or Type III must be used on the second SLO. At least two 
different assessments must be used over the course of the appraisal cycle, according to state law.  
 
 
 
 

Note: Teachers must administer any Type I and Type II district assessments for a given course/grade levels, 
regardless of their choice in assessments used for their approved SLOs. 
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All Type III assessments must be approved by Evaluators prior to administration for use in the SLO process.   All Type II 
and Type III assessments will need to be approved using the Bloomington D87 Assessment Approval Tool. This is located 
in the Appendix. The rubric is included below:  
 

 
Criteria to Meet: Criteria to Not Meet: 

Assessment  • Items represent at least three DOK levels/tasks 
• No more than 50% of the assessment weight is 

at the Recall level 
• Scoring is objective (includes scoring 

guides/rubrics) 
• Item type and length of assessment is 

appropriate for the 
subject/course/developmental/grade-level 

• Minimum of five course or subject and grade-
level standards (excluding any applicable 
performance-based assessment) 

• Three – five  items  or tasks for each 
standard/skill to be assessed for content-area 
subjects 

• Questions are clearly written, free from bias, 
and do not cue the correct answer  

• Label items/tasks with specific standards and 
DOK levels 
 

• Items represent fewer than three DOK 
levels/tasks 

• More than 50% of the assessment weight 
is at the Recall level 

• Inappropriate for the grade level or the 
class/course 

• No scoring guide/rubric is provided 
• Scoring may be subjective, and the 

scoring guide/rubric does not adequately 
describe the critical elements of the task 
for each performance level 

• Either the item type or length of 
assessment is insufficient for the grade-
level/subject 

• Question stem or answer choices indicate 
bias 

• Question stem or answer choices cue the 
correct answer 

• Question stem or answer responses are 
either too broad or too narrow to elicit 
the intended response 

• Question stem or answer choices are 
unclear and invite a wide range of 
responses 

 

  



15 
 

Student Population in the SLO 
Key Points on Student Population: 

 One SLO represents the total student population in that course or class.  

 One SLO may be a Team SLO. The team must be mutually agreed upon by teachers and evaluators.  

 One SLO may target a sub-group of students.  
 

One SLO represents the total student population in that course or class.  

For one SLO, the objective must address all students of at least one preparation period/course/class. For Secondary 

teachers, this means that if a teacher teaches multiple courses throughout the day (e.g. Algebra 1, Algebra 2, and 

Geometry), the teacher may choose all students in one course or class period (e.g. 4th period Algebra 1) or all students 

from all periods of a particular course (e.g. all students in Algebra 1, periods 4, 5, and 7) for a single SLO.  For elementary 

teachers, one SLO must address all students from a class using either a Math or ELA assessment.  Elementary teachers 

must address Math in one SLO and ELA in a second SLO. 

One may be a Team SLO. The team must be mutually agreed upon by Teachers and Evaluators.  

A Team SLO is one where a group of teachers write the SLO together and have the same student population on the 

SLO; thus, these teachers share the results for all students. They set growth targets together, and they will all be held 

accountable for all students included on the SLO. Team SLOs are best when the teachers co-teach and/or when teachers 

have regular collaboration time. For example, a Special Education team who “pushes in” to a regular education 

classroom may write a Team SLO with the regular education teacher, and both teachers write growth targets for all 

students; they would then be responsible for all students’ growth on that Team SLO. A 3rd grade team at a school may 

write one SLO together and share the results for all 3rd grade students. If teachers collaborate to write similar Learning 

Objectives and growth targets, but do NOT have the same student population, this SLO is NOT a Team SLO.  More than 

one Team SLO may be  submitted and approved by an Evaluator if teachers share populations. 

One SLO may target a sub-group of students. 

A sub-group may include a small subset of a larger class or course based on identified areas of need (gender, age, 

ethnicity, socioeconomic level, performance).  A teacher may want to define a sub-group of students in order to meet 

the needs of this particular group. For example, if the teacher chooses all students who are one year behind grade level, 

the teacher may want an assessment that effectively measures growth for those students and then target instruction to 

help close the achievement gap. A teacher may choose the highest performing students in order to provide sufficient 

stretch and challenge these students.  

Those teachers who teach multiple courses, classes, or sections may have some students who are not included in any 

SLOs. For example, for a high school teacher who teaches Algebra 1, Algebra 2, and Geometry, one SLO may address all 

students in Algebra 1 and one SLO may address all students in Algebra 2.  For a PE teacher who teaches multiple grade-

levels, one SLO may focus on all students in 1st grade PE and one SLO may address 5th grade PE.  

  

  

An important note on student population: a larger student population will help provide more accurate data for a teacher’s appraisal. If 

the target group size falls too low, to say 10 students, how one or two students perform will impact the final SLO score more than if the SLO 

had 20 or 30 students. Thus, teachers should try to include a larger student population, if possible. 
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Student Population and Exceptions 
Students must meet certain attendance and enrollment requirements in order to be included on the final SLO roster. 

The final SLO roster is NOT necessarily the same as the teacher’s class roster.   

A teacher may remove any student with less than 85% “in-seat” attendance from the final SLO roster. In-seat 

attendance is NOT necessarily attendance; it is attendance in that class or course. If a student misses that period or class 

for any reason (e.g. all day absence, early dismissal for sports, appointments during that period), the student is NOT in 

attendance for that class or course. This means that the teacher must keep track of students’ attendance; if a student 

is absent from the classroom during that period of the course or class used for the SLO, the teacher must record the 

absence.  Prior to the post-test, the teacher will provide a list of excepted students who were not in attendance 85% of 

the time for that course, class, or period to the evaluator, along with any evidence or information.  

Students must also be enrolled in the course by the end of the pre-test window (e.g. the first week in October for 

yearlong or Fall Semester courses/classes) to be included on the initial SLO roster. If a student arrives prior to the end of 

the pre-test window for a given assessment, that student must be assessed using the pre-test, and that student must be 

included on the SLO roster. If a student arrives after the end of the pre-test window, that student will NOT be included 

on the SLO. The student must also have post-test data to be included on the final SLO roster. If the student is no longer 

enrolled in the course/class during the post-test window, that student’s data cannot be used for appraisal purposes.  

Finally, Teachers may request exceptions to Evaluator in order to remove a student from the final SLO roster. Prior to 

the post-test, the Teacher may request an exception due to absenteeism or dire circumstances.  During SLO Scoring, any 

SLO score may be modified based upon additional information, dialogue, and mutual agreement between the Teacher 

and the Evaluator. 

Assessment Administration 
Assessments must be administered across the district in similar ways, to ensure consistency and fairness for all teachers. 
Administration requirements vary, based upon the Type of assessment. 
 

Questions Answers 

Who will administer the assessment?  Certified and licensured staff for PK-12 

What testing conditions must be kept consistent?  Time, materials, instructions, protocols, PD for test 
administrators 

What materials will be allowed/required during the 
assessment? 

Any materials approved for the pre-test must be allowed 
on the post-test  

How will test materials be stored before, during, and 
after the assessment?  

Adhere to test protocols based upon the assessment; for 
Type II and III, teachers will ensure all assessment 
materials and completed student assessments are 
securely stored for the appraisal cycle  

How can modifications be made to test administration?  IEP, 504, and IHP testing accommodations must be 
adhered to;  licensured staff can administer the test 
under the supervision of a certified staff member  
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Assessment Scoring 
 
Assessments must also be scored in a similar manner, across administrations and based upon the type of assessment, in 
order to ensure consistency and fairness. The district has identified guidelines for scoring assessments, which vary based 
upon the Type of assessment. See below: 
 
For Type I Assessments: 
 

Questions  Answers  

Who will score the assessments? Assessment vendor where applicable; certified and 
licensured staff will score as applicable  

How must assessments be scored?  According to the assessment protocols 

When will assessments be scored? According to the assessment protocols 

What data will the teacher receive? In what format?  Can be accessed in a variety of ways (vendor sites, 
dashboard, paper reports) 

What data will the evaluator need? In what format? Teacher provides the evaluator student data using a 
consistent format (e.g. data template) 

Will teachers need to keep physical/electronic copies 
of the assessment data? For what length of time?  

Yes, any physical copies  of assessments and data 
(individual student results) must be kept for 2 years  

 
 
For Type II/III assessments: 
 

Questions  Group Decisions  

Who will score the assessments? Certified and licensured teacher  

How must assessments be scored?  Reliably,  using the approved rubric and/or scoring 
guide; assessments must be scored consistently 
between the pre- and post-assessment 

When will assessments be scored? As soon as reasonably possible according to the 
timelines  

What data will the evaluator need? In what format? Teacher will submit the individual student data using 
the data template to the administrator  

Will teachers need to keep physical/electronic copies 
of the assessment? For what length of time?  

Yes; keep student assessments and data for two years  
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SLO Process and Timelines 

SLO Approval 
Key Points on SLO Approval 

• The Teacher submits any Type III assessments to the evaluator for approval. 
• The Teacher submits the SLO to the Evaluator for approval, after administering assessments. 
• The Evaluator approves the SLO if it is satisfactory against the checklist.  A meeting is optional, and a teacher can 

request a meeting within three days after the SLO approval.  
• If the SLO is not satisfactory against the checklist, the evaluator and teacher must meet.  
• If the SLO is not approved, using the checklist and by the approval deadline, the SLO is rated Unsatisfactory.  

 

SLO Revisions 
Key Points on SLO Revisions   

• Due to time constraints, only SLOs written for yearlong courses/classes are eligible for revision.  
• The teacher submits the revised SLO to the evaluator for approval. 
• The evaluator approves the revised SLO if it meets the criteria. A meeting is optional, and a teacher can request 

a meeting within three days after the SLO approval.  
• If the revised SLO does not meet the criteria, the evaluator and teacher must meet.  
• If the teacher and evaluator do not reach an agreement, the original SLO stands.  

The teacher should regularly monitor student progress after the SLO is approved.  After the initial SLO is approved, and 

more data is available, a teacher may wish to revise the growth target category of the SLO.  

 
SLOs can be revised if one of the following conditions is met: 

• Objectives have already been met and/or are not sufficiently ambitious. 

• Objectives are too ambitious. 

• Based on new or more reliable data collected since they were set, objectives fail to address the most important 

learning challenges in the classroom/school or for the current population. 

 

Teachers must provide evidence to the evaluator for any revisions. The following sources of data can be provided to 

support any growth target revisions: 

• Benchmark assessments 

• Type I or Type II assessment data 

• Comparison district data 

• Student attendance 

• Anecdotal evidence 

• Teacher created formative assessments 

• Other student criteria  
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Student Growth Rating 
The student growth rating will be determined by multiple SLO scores. A teacher will have two SLOs to score. Each SLO 

will be scored individually, and then, at the end of the appraisal cycle, the teacher will apply operating principles to 

determine the student growth rating. 

 

Step 1: Determine the percentage of the students meeting growth targets on each SLO. 

Step 2: Determine the rating of each SLO using the following performance thresholds: 

Rating  Threshold  

Distinguished  •  80% or more of students met growth targets  

Proficient  • 65-79% of students met growth targets  

Needs Improvement  • 50-64% of students met growth targets  

Unsatisfactory  Failure to complete any of the following:  
• Use approved assessment  
• Correctly score assessment  
• Accurately administer assessment  
• Use approved SLO  

OR 
• Fewer than 50%  students met growth targets  

 

Step 3: Apply the following chart to determine the student growth rating: 
 

Student Growth Rating  Definition  

Distinguished  Both SLOs Distinguished;  
One SLO Distinguished, one SLO Proficient 

Proficient  Both SLOs Proficient; 
One SLO Proficient, one SLO Needs Improvement; 
One SLO Distinguished, one SLO Needs Improvement 

Needs Improvement  Both SLOs Needs Improvement; 
One SLO Needs Improvement, one SLO Unsatisfactory; 
One SLO Proficient, one SLO Unsatisfactory; 
One SLO Distinguished, one SLO Unsatisfactory 

Unsatisfactory  Both SLOs Unsatisfactory 

Step 1: Score each assessment/SLO

Step 2: Determine the rating of each SLO

Step 3: Determine a student growth rating
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Student Growth Rating Scoring Examples 

Example 1 

A teacher has 2 SLOs. SLO 1 is 7th Grade Math and SLO 2 is 7th Grade ELA.  

SLO 1: 18 out of 24 students met growth targets 

SLO 2: 15 out of 24 students met growth targets 

 

Step 1) Determine the percent of students meeting growth targets 

SLO 1: 18/24 = 75% of students met growth targets 

SLO 2: 15/24 = 62.5% of students met growth targets 

 

Step 2) Use the established performance thresholds to score each SLO 

Using the performance thresholds chart, 

SLO 1 = 75% = Proficient 

SLO 2 = 62.5% = Needs Improvement 

 

Step 3) Apply the chart using the 2 SLO scores to determine the student growth rating.  

Since one SLO was Proficient and the other was Needs Improvement, the student growth rating is Proficient.  

 

Example 2 

A teacher has 2 SLOs. SLO 1 is Fundamentals of Algebra and SLO 2 is 4th Period Algebra 2. 

SLO 1: 16 out of 18 students met growth targets 

SLO 2: 21 out of 32 students met growth targets 

 

Step 1) Determine the percent of students meeting growth targets 

SLO 1: 16/18 = 88.9% of students met growth targets 

SLO 2: 21/32 = 65.6% of students met growth targets 

 

Step 2) Use the established performance thresholds to score each SLO 

Using the performance threshold table, 

SLO 1 = 88.9% = Distinguished 

SLO 2 = 65.6% = Proficient 

 

Step 3) Apply the chart using 2 SLO scores to determine the student growth rating.  

Since one was Distinguished and the other was Proficient, the student growth rating is Distinguished.  

  

Note: Any student who did not 

meet the 85% attendance 

requirement or who enrolled 

after the pre-test window is NOT 

included in the SLO scoring. 
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Summative Appraisal Rating 
At the end of the appraisal cycle, the student growth rating will be combined with the professional practice rating for 

each teacher to determine the summative appraisal rating.  

Student growth represents approximately 30% of the summative appraisal rating, fulfilling the requirements of state 
law. The following matrix will be used to determine the summative appraisal rating: 
   

Teacher Professional Practice 
  

Unsatisfactory  Needs 
Improvement  

Proficient  Distinguished  

St
u

d
en

t 
G

ro
w

th
 

Unsatisfactory  
 

Unsatisfactory  Unsatisfactory  Needs 
Improvement 
  

Proficient * 

Needs 
Improvement  

Unsatisfactory  Needs 
Improvement  

Proficient Proficient 

Proficient  
 

Unsatisfactory Needs 
Improvement  

Proficient  Distinguished  

Distinguished  
 

Needs 
Improvement * 

Proficient  Distinguished  Distinguished  

 
*More evidence must be collected, and teachers and evaluators must meet before a summative appraisal rating is 
determined; the default ratings will stand unless additional evidence indicates a different rating.  
 
Example 1: 
A teacher received a “Proficient” rating for the student growth rating. If the teacher also received a “Needs 
Improvement” rating on professional practice, then the teacher would receive a summative appraisal rating of “Needs 
Improvement.”   
 
Example 2: 
A teacher received a rating of “Needs Improvement” for the student growth rating. If the teacher also received a 
“Distinguished” rating on the professional practice, the teacher would receive a summative appraisal rating of 
“Proficient.”  
 
If one rating is Unsatisfactory (either professional practice OR student growth) and the other rating is Distinguished 
(either professional practice OR student growth), more evidence must be collected and teachers and evaluators must 
meet before a summative appraisal rating is determined. Research indicates that the two ratings should be correlated 
(but not necessarily the same), so this should not frequently occur.  If the ratings conflict in this manner, the following 
process must occur: 
 

1. The Teacher and Evaluator meet. The Teacher and Evaluator bring all evidence (and potentially additional 
evidence) to the meeting.  

2. The Teacher and Evaluator agree upon a rating, using the evidence provided and the established thresholds.  
3. If the Teacher and Evaluator disagree, the default rating stands. * Default ratings are noted in the matrix above.  
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Summative Appraisal Rating Processes 

There will be no summative rating assigned until all evidence is collected and analyzed at the end of the appraisal cycle.  
However, evaluators are expected to provide specific, meaningful, and written feedback on performance following any 
and all observations and regarding the student growth rating. 
 
All summative ratings and feedback will be discussed with the teacher during the Summative Conference and delivered 
to the teacher in writing. Summative appraisal ratings, using both professional practice and student growth ratings, will 
be determined by prior to the first BOE in March  of the teacher’s summative year. 

Logistics and Documentation 
Both teachers and evaluators will have responsibilities before, during, and after any points in the SLO cycle, and both 
parties must retain certain documents, to ensure consistent and fair implementation. Both teachers and evaluators need 
to understand the expectations of both parties to ensure proper implementation.  
 

Bloomington D87 Documentation Retention Plan 

Evaluator required 
documents: 

• Must retain for two years: 
• All SLOs submitted and revised 
• Approval/revision notes 
• Final SLO scoring and all scoring related documents 

provided by teacher 
• Post two years: 

• SLOs submitted and revised 
• Final SLO scoring 

 

Teacher required documents: • Must retain for two years: 
• All SLOs submitted and revised 
• Baseline student data, pre- and post-assessments 
• Final SLO submission 

• Post two years: 
• Final SLO scoring 

 

General Documentation Requirements: 
• Use electronic versions of all SLOs submitted and revised, SLO scoring, and all scoring 

documents  
• Teacher maintains original pre- and post-assessments with the SLO scores 
• For any electronic assessments, the evaluator must maintain a report of the target 

population used in the SLO 

 

 
 

 
 

 



23 
 

Data Verification 
Both teachers and evaluators will have responsibilities to verify any data used for evaluative purposes, including SLO 
scores, pre-/post-assessment results, and individual student growth. Data verification helps ensure the accuracy of the 
data, especially in the case of data entry issues. Evaluators will also have the right to verify data by requesting the pre- 
and post-tests completed by the students. Teachers will need to maintain data and all required documentation. 
Different Types of assessments require different approaches to verifying the data. See the guidelines for each Type of 
assessment below: 
 
For Type I assessments, such as NWEA MAP: 

  

Who will verify any data? How?  Central Office monitors Type I assessment is 
appropriately administered and notifies building 
administration of any testing issues;  both teacher and 
evaluator verify data entered in the data template  

When will data be verified?  Recommend immediately but must be verified prior 
to SLO approval (for the pre-test) and in the next 
conference (e.g. IGP meeting, summative conference)  

Who will verify that testing protocols are being 
followed? 

Building administrator or designee  

What is the process for resolving any data integrity 
issues?  

Every attempt should be made to resolve the issue 
between the teacher and evaluator. The teacher can 
provide more evidence, and the evaluator can ask for 
the assessments and more evidence. If the teacher 
and evaluator cannot agree after meeting and 
discussing the issue, the Superintendent and/or 
designee makes a final decision.   

 
 
For Type II/III assessments, such as teacher-created assessments: 
 

  

Who will verify any data? How?  Collaboration is strongly encouraged during 
assessment scoring and data entry to ensure reliability 
and validity.  Both teacher and evaluator verify data 
entered in the data template and all assessment data.  

When will data be verified?  Recommend immediately  but pre-test must be 
verified prior to SLO approval   

Who will verify that testing protocols are being 
followed?  

Evaluator or designee (e.g. department chair, teacher 
leader)  

What is the process for resolving any data integrity 
issues?  

Every attempt should be made to resolve the issue 
between the teacher and evaluator. The teacher can 
provide more evidence, and the evaluator can ask for 
the assessments and more evidence. If the teacher and 
evaluator cannot agree after meeting and discussing 
the issue, the Superintendent and/or designee makes a 
final decision.  
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Example – Kindergarten Math 
  

Baseline Population Objective Rationale 
What does the data show about 
students’ starting points?  

Who is included in this objective?  What will students learn?  Why was this objective chosen?  

SLO: All Kindergarten students will 
demonstrate growth towards mastery 
of the Math ILS essential curriculum as 
measured on the K Assessment 
Portfolio. 
 
Students need to improve knowledge of 
counting and cardinality math skills.  
Each year students in kindergarten enter 
with limited knowledge of cardinality.   
 
 
Specific Data about: 
Pre-Assessment data 
 
   6   students scored academic warning 
  12  students scored below standards 
  6    students scored meets standards 

 

This assessment addresses all students in 
class enrolled by the first testing period.  
I have 24 students this year.   
 
24 students in my kindergarten class that 
took the pre-assessment 

Students will improve their knowledge 
and demonstrate skills associated with 
counting and cardinality.  The following 
Illinois Learning Math Standards are 
addressed in the assessment:   

 K.CC.1 Count to 100 by ones 
and by tens 

 K.CC.3 Write numbers 0-20.  
Represent a number of objects 
with a written numeral 0-20.   

 K.CC.4. Understand the 
relationship between numbers 
and quantities; connect 
counting to cardinality.   

 K.CC.6 Identify whether the 
number of objects in one group 
is greater than, less than, or 
equal to the number of objects 
in another group 

 K.CC.7 Compare two numbers 
between 1 and 10 presented as 
written numerals.   

Most of our students enter with little 
knowledge of counting and cardinality.  
Since the new Illinois Learning Standards 
were adopted, a significant portion of 
our math curriculum is comprised of 
goals in this domain. Operations and 
Algebraic Thinking (K.OA) domain and 
Number and Operations in Base Ten 
(K.NBT) domain are heavily reliant on a 
basic understanding of Counting and 
Cardinality (K.CC).  Because of this 
important link between domains, it is 
vital that students have a complete and 
solid foundation in counting and 
cardinality.  Whether learning to count 
to 100 or learning addition and 
subtraction, cardinality is key. 
Kindergarten math skills and concepts 
must be understood conceptually and 
procedurally to be later applied to solve 
problems.  Each subsequent grade will 
build on the skills set in kindergarten.   
 
The assessments chosen address these 
learning goals in an objective manner at 
several levels of understanding.      
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Example – Kindergarten Math (continued) 

   

Assessment Growth Target Strategies 
How will student growth be measured?  What are the expectations for student 

growth?  
What instructional methods will be 
used to accomplish this objective?  

The following pre-identified portions of the Kindergarten 
Blue Book Assessment will be administered by the 
teacher:   

 Count to 100 

 Recognize numbers 0-20 

 Count sets of objects (orally) 

 Count a given set  

 Compare sets 

 Compare numbers 
 

Students will grow to or maintain mastery scores (80-100) 
 
Or student will grow by 35 or more points from pre-test to 
post-test. 
 
 
 
 
 
 

 
*Note: Students identified by IEP teams may have individual 
targets. 

  After baseline assessment, appropriate learning 
plans will be put in place for students.  Teachers will 
use the following strategies for instruction:   

 Group and individual counting instruction, 
number relationships, and decomposition 
as determined by student’s proficiency 

 One-to-one correspondence whole class 
instruction with individual practice 

 Envision math curriculum components 

 Math games such as matching, dice games, 
set counting and labeling (small groups) 

 Use of math manipulatives as needed 
during lessons 

 Real world examples and activities 

 Use of formative assessments throughout 
the year 

 Differentiated instruction based on the 
needs of students 

 Purposeful planning of lessons to include 
math tasks that include the Mathematical 
Practices and DOK 
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Example – 7th Grade Math 

  

Baseline Population Objective Rationale 
What does the data show about 
students’ starting points?  

Who is included in this 
objective?  

What will students learn?  Why was this objective chosen?  

Students need to improve their ability to 
solve real-life and mathematical problems 
using numerical and algebraic expressions 
and equations, according to NWEA MAP 
and common grade level assessments.  
Expressions and equations is my grade-
level GREATEST AREA OF NEED.  

 5 students scored “Far Below” on 
NWEA.  

 9 students scored “Below” on 
NWEA MAP.  

 8 students scored “At or Above 
Grade level” on NWEA MAP. 

 3 students scored “Far Above” on 
NWEA MAP.  

 
Using formative assessments and common 
grade-level assessments, 5 students 
struggle significantly with the number 
system, specifically applying understanding 
of multiplication and division of fractions 
to multiply and divide rational numbers 
(Math. Content.7.NS.A.2).  
2 students can proficiently use variables to 
represent quantities in real-world and 
mathematical problems and construct 
simple equations and inequalities to solve 
problems  by reasoning about the 
quantities (Math.Content.7.EE.B.4) 
4 students can proficiently recognize and 
represent proportional relationships 
between quantities 
(Math.Content.7.RP.A.2).   

 

25 students in 7th grade Math who 
took the pre-test 

Students will improve their ability to 
solve real-life and mathematical 
problems using numerical and algebraic 
expressions and equations 
(Math.Content.7.EE.B.3-4), use 
properties of operations to generate 
equivalent expressions 
(Math.Content.7.EE.A.1-2), and use 
proportional relationships to solve 
multistep ratio and percent problems 
(Math.Content.7.RP.A.3). Our grade-
level GREATEST AREA OF NEED is 
expressions and equations, specifically 
solving real-world and mathematical 
problems using numerical and algebraic 
expressions and equations, so this 
objective aligns with our grade-level 
needs.  
 

The 7th grade level, in collaboration with 
the 6th and 8th grade teams, determined 
that our students need to master solving 
problems using equations and 
expressions to prepare for the 8th grade 
Algebra or Pre-algebra, so my SLO will 
target these foundational skills. The 
GREATEST AREA OF NEED, as identified 
by my grade-level team, in coordination 
with the 6th and 8th grade teams, is 
Equations and Expressions, and my SLO 
aligns with this GREATEST AREA OF NEED 
by identifying the 4 Common Core Math 
standards in the Expressions and 
Equations Math strand 
(Math.Content.7.EE.A.1-2 and 7.EE.B.3-
4). We identified this GREATEST AREA OF 
NEED through vertical alignment after 
reviewing common math assessments 
and NWEA MAP scores. Additionally, our 
grade-level identified using proportional 
relationships to solve  multistep ratio 
and percent problems 
(Math.Content.7.RP.A.3) as another 
GREATEST AREA OF NEED, as an 
extension of proportional reasoning skills 
taught in the 6th grade and continuing 
into 8th grade.  
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 Example – 7th Grade Math (continued) 
 

  

Assessment Growth Target Strategies 
How will student growth be measured?  What are the expectations for student 

growth?  
What instructional methods will be 
used to accomplish this objective?  

7th Grade NWEA MAP Math assessment 
 

• students who scored at or below 220 will grow by 
3 RIT points 

• students who scored between 220 and 235 will 
improve by 5 RIT points 

• students who scored at or above 235 will improve 
by 4 RIT points 

• DOK/Bloom’s Taxonomy  
• Probing for Understanding  
• PBIS 
• Teach Like a Champion Techniques  
• Small, medium, and whole group work 
• Exit tickets 2/week 
• Flexible groupings 
• Higher order thinking questions 
• Real world examples and problems 
• Regular use of math manipulatives 
• Quarterly standards-based reporting in 

letter home to parents 
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 Example – High School Math 
 

  

Baseline Population Objective Rationale 
What does the data show about 
students’ starting points?  

Who is included in this objective?  What will students learn?  Why was this objective chosen?  

The topics for first semester Honors 
Geometry covers: 

 Geometry Fundamentals 

 Lines and Angles 

 Triangles and Congruence 

 Triangle Relationships 

 Quadrilaterals 
 
The course pre-test contains 4-6 
questions for each topic in varied 
levels of rigor. In order to “meet or 
exceed” a student must get a range 
of problems correct, ranging from 3 
to 6 correctly answered problems. 
 
Pre assessment scores are loaded 
into the Appraisal portal. 
 

All students in Honors Geometry in 
the fall semester who take both the 
pre and post assessment. (All 49 
students took pre-test.) 

Students will improve their ability to: 

 Describe transformation in 
various situations 

 Solve problems involving 
lines and angles 

 Use theorems to prove 
triangle congruence 

 Utilize special relationships 
in triangles 

 Utilize properties of 
quadrilaterals to help 
describe the world around 
them 

These objectives all are based on the 
Geometry standards for first 
semester. 
 
Prior to Honors Geometry, students 
have had limited exposure to the 
content.  (If students have had 
exposure to geometric concepts, it 
was at least two years prior.) 
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Example – High School Math (continued) 
 

 

Assessment Growth Target Strategies 
How will student growth be 
measured?  

What are the expectations for student 
growth?  

What instructional methods will 
be used to accomplish this 
objective?  

Type II Pre-Post assessment in Honors Geometry 

  
 
Students will increase the number of topics scoring a Meets 
or Exceeds according to the chart above. 

The topic outline and instruction will include 
all objectives using a standards-based 
model. 
 
All course targets are introduced with 
learning tasks that connect new content 
with pre-requisite skills. 
 
Differentiation will occur to address skill 
gaps. 
 
Students have the opportunity to choose 
from a variety of learning paths that 
connect, practice, and assess each new 
target. 
 
Standards-based assessment and grading 
will gather helpful data to monitor the 
progress toward mastery of targets. 
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Bloomington D87 Student Learning Objective Framework – Teacher’s Form 
Teacher Name: ____________________________________________ Class/Course: __________________________________Date: _________ 

Baseline Population Objective Rationale 
What does the data show about 
students’ starting points?  

Who is included in this objective?  What will students learn?  Why was this objective chosen?  

• Uses data analysis of allowable 
data to set growth targets 

• Is determined by data that is 
specific, measurable, relevant, 
and timely 

• Identifies strengths/challenges/ 
discrepancies, or Greatest Area 
of need 

• Include: designated pre-
assessment data 

• May include: formative 
assessments, previous student 
grades, previous student 
achievement data, attendance 
data, teacher anecdotal, and 
student criteria (e.g. EL, special 
education status, socioeconomic 
status) 

• Includes all students enrolled by 
the end of the pre-test  window 

• Assumes 85% attendance 
• Allows for exceptions based 

upon evaluator approval 
• Must address all students in the 

course/class/period (for at least 
one SLO out of two SLOs) 

 

• Aligns with and addresses ILS or 
content-specific national 
standards and SIP goals 

• Is rigorous  
• Is appropriate for the grade-

level, content-area, and 
developmental level 

• Targets year-long, semester-
long, or quarter-long concepts, 
skills, and behaviors 

• Is  measurable and attainable 
 

 

• Aligns with ILS or content-
specific standards and SIP goals 

• Is based on classroom and 
district data 

• Addresses observable student 
needs (e.g. subgroups, SPED, 
etc.) 

• Provides focus for instruction 
and assessment 

 

    

 

Teachers are encouraged to collaboratively develop assessments, write objectives, and set growth targets. Page 1 of 3 
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Assessment Growth Target Strategies 
How will student growth be measured?  What are the expectations for student 

growth?  
What instructional methods will be 
used to accomplish this objective?  

• Type I Assessment 
• Type II or III Assessments: 

• Includes items representing at least 3 
DOK levels/tasks 

• Includes no more than 50% of the 
assessment weight at the recall level 

• Is appropriate for the grade-level, 
content-area, and developmental level 

• Uses objective scoring (includes scoring 
guides/rubrics) 

• Includes a minimum of 5 course or 
subject and grade-level standards 
(excluding any applicable performance-
based assessment) 

• Includes 3-5 items  or tasks for each 
standard/skill to be assessed for content-
area subjects 

•  Is clearly written, is free from bias, and 
does not cue the correct answer  

• Has a maximum of 3 tiers 
• Allows, but  does not require, 2 targets within an 

SLO 
• Focuses on learning targets (ILS, IELS or GREATEST 

AREA OF NEED) 
• Specifies whether growth targets are expressed in 

percentages, whole numbers, or categories 
• Considers allowable baseline data 
• Uses any available tool provided by Type I or II 

assessments  in conjunction with other data 
• Addresses a minimum 75% of students unless 

evaluator approves lower number 
• Allows for any student with outstanding 

achievement to maintain outstanding achievement 

• Identify the model of instruction or key 
strategies to be used 

• Align appropriately to learning content and 
skill level as measured by assessment data 
in the class/course 

• Are continually examined and adjusted to 
better meet student needs based upon 
gathered data and school-based 
discussions of student progress 

• Align with the District 87 Appraisal Tool 

 
 
 
 
 
 
 
 

  

 

___ Approved ___ Not approved  Evaluator Signature: ____________________________________ Date: _________________ 

See next page for comments if not approved.              Page 2 of 3 
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Suggestions for Improvement: 

Criteria not met and reason(s) why: 

 

Page 3 of 3 
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Bloomington Approval Tool for Teacher-Created Type II or III Assessments 

Teacher: ______________________________________ Course/Class: _______________________________ 

Directions: For any Type III assessment used for SLOs, it is required that teachers complete the steps below, using the Standards Alignment and Coverage Check 
Chart, Rigor Analysis Chart, and Assessment Approval Rubric. 

1) Using the assessment and any applicable scoring guide/rubric, identify which standards align to which items or tasks on your assessment.  Use National 
Common Core State Standards, if applicable.  Type standards next to assessment questions. Then, use the Standards Alignment and Coverage Check Chart 
to note which questions are aligned to which standards and to ensure that each standard is covered by sufficient number of items or tasks.  Attach this 
chart to the assessment. Note: Not all performance-based assessments may need several tasks for each standard, but all tasks should be aligned to 
standards. Thus, even teachers using performance-based assessments must align any tasks to standards using the Standards Alignment and Coverage 
Check Chart.  
 
 

2) Use the Assessment Rigor Analysis Chart to give examples of assessment questions/tasks that fall under various levels of the Depth of Knowledge 
Framework.  Note: Not all questions must be categorized, but there must be sufficient examples given of questions meeting at least three levels of rigor.  
Attach this chart to the assessment. 
 
 

3) Review the format of the assessment questions.  Check for the following: 

 Are questions/tasks written clearly? 

 Are there a variety of types of questions/tasks? 

 Are the questions/tasks free of bias? 

 Are the questions appropriate for the subject/grade level? 

 

4) If students with special needs will need accommodations or accessibility features, please specify any changes below: 

 

5) What is the content mastery score/criteria on this assessment?  In other words, what score should students receive to indicate that they have mastered 
the Learning Objective for this course?  
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Standards Alignment and Coverage Check (optional) 

Teacher(s): ______________________________________________________________ Course/Class:  ___________________________________________ 

Directions: After aligning assessment items or tasks to any available standards, use the chart below to list assessment questions with the corresponding standards 
to which they are aligned.  Only fill in the total number of standards that apply.   

Standard: Standard Description  Question Numbers/Tasks  
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Assessment Rigor Analysis – Depth of Knowledge (Optional) 

Teacher: ________________________________________________________ Course/Class: ____________________________________________ 

Directions: Use the chart below to categorize assessment questions, if applicable.  Rigor increases as you go down the chart.  While not all questions need to be 
categorized, there must be sufficient examples of at least three levels of rigor.   

Level Learner Action Key Actions Sample Question Stems Question Numbers 

Level 1:  
Recall 

Requires simple recall of 
such information as a fact, 
definition, term, or simple 
procedure 

List, Tell, Define, Label, Identify, 
Name, State, Write, Locate, 
Find, Match, Measure, Repeat, 
Indicate, Show 

How many...? 
Label parts of the…. 
Find the meaning of...? 
Which is true or false...? 
Point to … 
Show me (the time signature/the piece of Renaissance 
art)… 
Identify (which instrument is playing/the art 
form/home plate/the end zone)… 

 

Level 2: 
Skill/Concept 

Involves some mental skills, 
concepts, or processing 
beyond a habitual response; 
students must make some 
decisions about how to 
approach a problem or 
activity 

Estimate, Compare, Or Greatest 
Area of Need, Interpret, Modify, 
Predict, Cause/Effect, 
Summarize, Graph, Classify, 
Describe, Perform a Technical 
Skill, Perform a Skill with 
Accuracy 

Identify patterns in... 
Use context clues to... 
Predict what will happen when... 
What differences exist between...? 
If x occurs, y will…. 
Shoot 10 lay-ups in a minute, 5 free throws (out of 10 
shots), and remain in control of dribbling the ball for 1 
minute.   
Memorize and perform a theatrical scene with at least 
85% accuracy in terms of line memorization, cues, and 
staging.  
Perform a piece of music with technical accuracy.  
Demonstrate knowledge and skills to create works of 
visual art using sketching and constructing. 

 

Level 3: 
Strategic 
Thinking 

Requires reasoning, 
planning, using evidence, 
problem-solving, and 
thinking at a higher level 

Critique, Formulate, 
Hypothesize, Construct, Revise, 
Investigate, Differentiate, 
Compare, Argue,  Perform a task 
using Problem-solving, Writing 
with Textual Analysis and 
Support 

Construct a defense of…. 
Can you illustrate the concept of…? 
Apply the method used to determine...? 
What might happen if….? 
Use evidence to support…. 
Sing or play with expression and accuracy a variety of 
music representing diverse cultures and styles.  
Use problem-solving to perform an appropriate 
basketball/football/baseball play in a given scenario 
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(e.g. complete a double play, set up a basketball 
screen, run the spread offense for a first down). 
Demonstrate knowledge and skills to create 2- and 3-
dimensional works and time arts.  

Level 4: 
Extended 
Thinking 

Requires complex reasoning, 
planning, developing, 
thinking, designing, creating, 
and evaluating, most likely 
over an extended time. 
Cognitive demands are high, 
and students are required to 
make connections both 
within and among subject 
domains. Student may use or 
perform a variety of methods 
or mediums to convey 
complex ideas or solve 
problems. 

Design, Connect, Synthesize, 
Apply, Critique, Analyze, Create, 
Prove, Evaluate, Design, Create 
and Perform Complex 
Performance- or Project-Based 
Assessment Tasks 

Design x in order to….. 
Develop a proposal to…. 
Create a model that…. 
Critique the notion that…. 
Evaluate which tools or creative processes are best for 
x theatre or musical production.  
Create and perform a complex work of art using a 
variety of techniques, technologies and resources and 
independent decision making. 
Perform a complex musical piece with a high level of 
expression and accuracy.  
Design and perform a complex basketball or football 
play appropriate for a given situation.  
Evaluate and perform various offensive plays or 
movements in a basketball/football/baseball game, 
based upon the defensive scenario.  
Evaluate the use of various mediums to communicate 
ideas and construct 2 and 3 dimension works of art 
using these mediums.  

 

 
Adapted from: Source: Webb, Norman L. and others. “Web Alignment Tool” 24 July 2005. Wisconsin Center for Educational Research. University of Wisconsin-Madison. 2 Feb. 2006. 
http://www.wcer.wisc.edu/WAT/index.aspx and UW Teaching Academy http://teachingacademy.wisc.edu/archive/Assistance/course/blooms3.htm 

http://www.wcer.wisc.edu/WAT/index.aspx
http://teachingacademy.wisc.edu/archive/Assistance/course/blooms3.htm
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Assessment Approval Rubric for Teacher-Created Type II or III Assessments 

Teacher: __________________________________________ Grade Level/Subject: _______________________________________ 

 
Criteria to Meet: Criteria to Not Meet: 

Assessment  • Items represent at least 3 DOK levels/tasks 
• No more than 50% of the assessment weight is at the 

Recall level 
• Grade level or developmentally  appropriate for 

class/course 
• Scoring is objective (includes scoring guides/rubrics) 
•  Item type and length of assessment is appropriate for 

the subject/developmental/grade-level 
• Minimum of 5 course or subject and grade-level 

standards (excluding any applicable performance-
based assessment) 

• 3-5 items  or tasks for each standard/skill to be 
assessed for content-area subjects 

• Questions are clearly written, free from bias, and do 
not cue the correct answer  

• Label items/tasks with specific standards and DOK 
levels 
 

• Items represent fewer than 3 DOK levels/tasks 
• More than 50% of the assessment weight is at the 

Recall level 
• Inappropriate for the grade level for the class/course 
• No scoring guide/rubric is provided 
• Scoring may be subjective, and the scoring 

guide/rubric does not adequately describe the critical 
elements of the task for each performance level 

• Either the item type or length of assessment is 
insufficient for the grade-level/subject 

• Question stem or answer choices indicate bias 
• Question stem or answer choices cue the correct 

answer 
• Question stem or answer responses are either too 

broad or too narrow to elicit the intended response  
• Question stem or answer choices are unclear and 

invite a wide range of responses 

 

 I approve of this assessment/task and any accompanying rubrics without further change. 

 Please make changes suggested in feedback above and resubmit the assessment/tasks and rubrics: 

 

 

 

Signature of evaluator: ____________________________________________________ Date: _______________ 

Signature of teacher(s): ___________________________________________________  Date: ________________ 
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Bloomington D87 Student Growth and Professional Practice Rating Form– Summative Conference 

Teacher:__________________________________   Evaluator: ______________________________________ 

Directions: Use table and thresholds below to indicate both the percent of students meeting their targets and the 
growth rating for each SLO. Please attach any comments or evidence to amend or exempt any student data from the 
summative rating. 

SLO # % of Students Meeting Target Student Growth Rating 

1   

2   

Overall    

 

Observation dates included in the basis of this summative appraisal: 

Formal Observation Dates:  

Informal Observation Dates:  

Domain 1 – Planning and 
Preparation 
 

 Unsatisfactory 
 

 Needs Improvement 
 

 Proficient 
 

 Distinguished 
 

Domain 2 – Classroom 
Environment 
 

 Unsatisfactory 
 

 Needs Improvement 
 

 Proficient 
 

 Distinguished 
 

Domain 3 – Instruction 
 

 Unsatisfactory 
 

 Needs Improvement 
 

 Proficient 
 

 Distinguished 
 

Domain 4 – Professional 
Responsibilities 
 

 Unsatisfactory 
 

 Needs Improvement 
 

 Proficient 
 

 Distinguished 
 

Directions: Indicate the ratings below and use the matrix to determine the Summative Appraisal Rating.  

Professional Practice Rating 

 

 Unsatisfactory 

 

 Needs Improvement 

      

 Proficient 

      

 Distinguished 

 Student Growth Rating 

 

 Unsatisfactory 

    

 Needs Improvement 

      

 Proficient 

 

 Distinguished 

 Summative Appraisal Rating  Unsatisfactory  Needs Improvement  Proficient  Distinguished 

 

We have conducted a conversation on the rubrics and summative ratings. The teacher has the right to attach 

written comments within five (5)  school days of completion of this form for inclusion in his/her personnel file 

maintained in the Human Resources Department.  The teacher has the right to ask for a review by the 

Superintendent or designee/BEA President of designee within ten (10) days. 

Teacher Signature: ____________________________________ Date: _______________ 

          Signature indicates only that the teacher has read and understands the appraisal. 

Evaluator Signature: ____________________________________ Date: ____________ 
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Key Terms 

Assessment – any instrument that measures a student's acquisition of specific knowledge and skills.  
 
Attainment –a “point in time” measure of student proficiency which compares the measured proficiency rate with a 
pre-defined goal. 
 
Joint Committee – a committee composed of equal representation selected by the district and its teachers or, when 
applicable, the exclusive bargaining representative of its teachers, which shall have the duties regarding the 
establishment of a performance appraisal plan that incorporates data and indicators of student growth as a significant 
factor in rating teacher performance. 
 
Learning Objective – a targeted long-term goal for advancing student learning. 
 
Summative Appraisal Rating – the final rating of a teacher’s performance, that includes consideration of professional 
practice data and indicators of student growth, when applicable under Section 24A-25 of the School Code. 
 
Revising SLOs – the window of time that includes the review and revision of the SLO, specifically revision of growth 
targets and the student population. 
 
Scoring SLOs – the window of time that includes the scoring of the assessment, the final submission of the SLO, and the 
scoring of the SLO against performance thresholds. 
 
Setting/Approving SLOs – the window of time that includes the creation and approval of the SLO and its component 
parts, including learning objective, growth target, and assessment. 
 
Student Growth – demonstrable change in a student's or group of students' knowledge or skills, as evidenced by gain 
and/or attainment on two or more assessments, between two or more points in time. 
 
Student Growth Exemption – exemptions from the student growth requirement provided by law for various specialized 
disciplines, including but not limited to: school counselor, school psychologist, non-teaching school speech and language 
pathologist, non-teaching school nurse, or school social worker. 
 
Student Learning Objective (SLO) - targets of student growth that teachers set at the start of the school year and strive 
to achieve by the end of the semester or school year. These targets are based on a thorough review of available data 
reflecting students' baseline skills and are set and approved after collaboration and consultation with colleagues and 
administrators.  
 
Student Growth Rating – the final student growth rating, after combining the scores of multiple SLOs. 
 
Student Growth Target – the goal for student growth. 
 
Type I Assessment – an assessment that measures a certain group of students in the same manner with the same 
potential assessment items, is scored by a non-district entity, and is widely administered beyond Illinois. 
Examples include assessments available from the Northwest Evaluation Association (NWEA) MAP, Aimsweb, MIDE, 
Discovery, or DIBELS.  
 
Type II Assessment – an assessment developed or adopted and approved by the school district and used on a district-
wide basis that is given by all teachers in a given grade or subject area. Examples include collaboratively developed 
common assessments, curriculum tests, and assessments designed by textbook publishers. 
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Type III Assessment – an assessment that is rigorous, aligned with the course’s curriculum, and that the evaluator and 
teacher determine measures student learning. Examples include teacher-created assessments, assessments designed by 
textbook publishers, student work samples or portfolios, assessments of student performance, and assessments 
designed by staff who are subject or grade-level experts that are administered commonly across a given grade or 
subject. A Type I or Type II assessment may qualify as a Type III assessment if it aligns to the curriculum being taught and 
measures student learning in that subject area. 
 


